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OF QUALITY EDUCATION IN NIGERIAN ACADEMIC INSTITUTIONS 
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Abstract 
Problems of bibliography, resulting in the fear of entering the explosive world 

of information resources is usual with fresh Nigerian students on registration 

in institutions of higher learning. The result of this phenomenon is frustration, 

danger of being poor library users during the programme of study and to a 

higher degree after graduation, which may result into inability to conduct 

research of meaningful academic standard. There can be no meaningful library 

user education without the moral, academic and financial support of some 

groups of personalities already in the educational set up of these institutions. 

Therefore, considering the pivot point for which library stands in any academic 

institution in enhancement of education and research, library user education 

becomes the tool for the advancement and attainment of knowledge. There are 

various stages and approaches that the training could be concluded to achieve 

its purposes and to justify it not withstanding its problems of operations. 

Recommendations as to how to overcome the programme operational 

problems are highlighted. 

Introduction 

An average fresh student in Nigeria academic institutions would normally experience a myriad 

of problems on registration. One of such problems is bibliophilic, resulting in the fear of entering the 

explosive world of information resources. Such a student will sometimes find it difficult to even locate 

the library to find information in it and conduct any meaningful research on an assigned topic. The result 

of this phenomenon is frustration, lack of appreciation of the treasures of the library, danger of being a 

poor library user during the undergraduate programme and even later in the years at postgraduate level 

and inability to conduct research resulting in poor research work. 

A number of reasons have been given for this; the most pertinent of them all is the poor library 

culture of Nigerians. It is not amazing then to find that many undergraduate students in our academic 

institutions have very little or no library background. Another related explanation is the lukewarm and 

indifferent altitude of the entire academia towards library usage in Nigeria. It is painful, to find out that 

some faculties and/or staff that are academic administrators in many Nigerian academic instructions are 

the worst offenders in this regard. There can be no meaningful library user education without the moral, 

academic and financial support of these groups of intellectuals. Analogically, “no effective instruction 

and research can be achieved if the students and teaching staff are not able to use their institutional 

libraries efficiently and effectively” (Ochogwu, 1992:4). 

Given this background, it postulated that library user education in academic institutions becomes 

a foundation of knowledge advancement of research in Nigeria. It will therefore be treated thus: 

introduction, definition stages and approaches to it, rationale for the programme, and problems of its 

operations, recommendations and conclusion. 

An academic institution in the context of this paper refers to universities, polytechnics, 

monotechnics, colleges of education and other equivalent institutions. Library literacy and library user 

education are used inter-changeably in this paper, but they mean the same in library and information 

science parlance. 

Definition 

In the academic setting, library user education refers to the acquisition of a range of skills 

relating to identification of and familiarity with sources of an information seeking process, usually 

through formal bibliographic instruction and informal education. Interestingly, the focus has changed 

from where the onus is put on the user, to that of a more proactive approach by librarians who are 

performing a true teaching function in Nigerian academic institutions. This is in recognition of the fact 

that it is necessary to move beyond teaching mere location of sources to a critical approach which 

encompasses the evaluation and use of information. 
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Fatzer (1987:313) defines library literacy (user education) as “the learning of basic skills of 

finding information”. D’Aniello (1989:375) sees it as “the ability to find information and to identify the 

sources that contain it”; while Michaels (1985:66) argues that “instruction in library skills is based upon 

the awareness of librarian’s teaching the individual seeker how to get from where he is to where he wants 

to go”. But to Farber (1981:2) he views it as “user education simply teaching students how to find 

information efficiently in the modem library”. He expatiates further to include the teaching staff and to a 

lesser extent the academic administrators, as educating the students alone is not enough without the 

appreciation and support of the other groups. 

Stages and Approaches to Library User Education 

Where library user education is gained through formal bibliographic instruction programmes, it 

is regarded as a learning process. It is not so much as case of the presence or absence of skills, but the 

progressive acquisition of a graduation of skills and insight through instruction, until finally the library 

user is self-sufficient. 

Therefore, Fatzer (1987:314) recognizes four states in library literacy: 

1) Pre library literate -the user cannot find a book in the catalogue without assistance; 

2) Semi library literate -the user can find some books independently; 

3) Library literate -the user can follow through a systematic search strategy to locate and evaluate 

the most relevant information on a topic in a given field; and 

4) Library fluent -the user understands patterns of scholarly communication and publication in 

various fields and is able to modify a search strategy to satisfy a variety of information needs. 

These are the stages of any library literacy programme. 

Furthermore, according to Ochogwu (1992:7), he said “there exist a multiplicity of approaches 

leading to the existence of several programmes on our university campuses”. Among the popular 

programmes, there is the one-short lecture for credit or for non-credit given to fresh students upon 

registration. This approach is definitely devoid of the basic theoretical principles and absolutely 

practically impossible. Therefore, the student under this approach virtually learns nothing about the 

library resources and their utilization. 

There is the short-course approach, which would either be for credit or non-credit. This is much 

longer in duration than the first type. Notwithstanding, there are still problems expected of them 

especially for practical purposes. 

The third and highest level is the curriculum-integrated approach where the course is run 

through at least one semester or term and for credit. This seems to be the most effective of all the 

approaches since it has a longer duration, which invariably will allow for practical exercise followed by 

course evaluation or assessment. 

Amazing, some campuses, there is no form of library user education at all. Even the traditional 

library orientation given to fresh students on registration are hardly given. This does not only encourage 

laxity among the students but also a halt to scholarship wholly. 

The Rationale for Library User Education 

Higher education should train men and women to be not mere master of special field but, its 

graduates should go into life not so much in the battle-crises and tactics of the moment, as conscious of 

the deeper issues at stake and of the values involved in them. They must be aware of the chief social and 

political problems i.e. the problems of living. An adequate knowledge of the library will solve these 

problems. 

Moreover, the assumption for the programme of library literacy are based on the following: 

i. Students need information to complete their degrees; 

ii. The academic libraries best satisfies information needs; 

iii. Information in libraries is so packaged and stored that few people can easily find what they 

require without some directions; 

iv. When users learn how to locate information for one need they should be able to apply the same 

or similar strategy to meet other needs; 

v. To know how to use the library is part of the process of self-education and education-for-life; 

vi. Acquiring knowledge is acquiring understanding; 

vii. The gap between school and university education necessitates instructing students about library 
resources and usage; 



viii. Students have right to know how to derive maximum use from all campus facilities available to 

them which include the library; 
ix. Librarians are part of the teaching/education process and have an obligation to users to perform 

teaching function; 
x. The academic library is committed to the socio-economic and political, as well as academic 

development of its users. 

Tober (1985:7) makes the following observations about education and libraries and the need for 
library literacy: 

The rigid rationing of our time and energies, which seems to be the hallmark 
of modern university curriculum design turns over students into intellectual 
robots, incapable of doing or thinking anything for which they have not been 
programmed, and rendering them quite helpless and indeed useless at the 
slightest change in circumstances... we need libraries to remind us that 
education must not simply be geared to preparation for survival through a 
transmission of temporarily useful skills. 

Therefore, the aim of library user education in the academic institutions is to empower students 

to become independent users and facilitate the process of self-education. Based on the assumption of 

library literacy, its objectives are to enable students to: 

a) Recognize the library as the primary source of recorded information; 

b) Recognize library staff as a source of information; 

c) Know what is available and where to locate them; 

d) Know and understand procedures established for using facilities in the library; 

e) Know that the library is important as it is part of the learning milieu; 
f) See the librarian as a facilitator who can show them potentially relevant information, the users 

being responsible for its extraction; 
g) Know how to be independent workers. 

It will not be out of place then to say that students exposed to library materials will be in a better 

position to raise relevant intelligent questions, also form his own opinion about what he is taught in 

lecture room. 

Operational Problems of the Programme 

In campuses where some elements of library literacy programme exist, their success is oriented 

by a number of factors. Ishola (1980:5) and Passarelli (1989:6) identified several problems in the 

operation of these programmes, which includes lack of student interest, timetabling, fund, size of student 

body among others. Furthermore, Malley (1977:5) in his own analysis was of the view that the majority 

problem lies in the lack of interest by the librarians to teach user education. To Ochogwu (1992:7) it lies 

on a number of crucial questions such as what should be the target audience for user education in African 

universities? Should the course be extended to postgraduate students and faculty also? What should be 

the modus operandi of the programme? How should the course be conducted and under what setting? 

What should be taught and by whom? Other fundamental questions include the duration of the 

programme in terms of how long should the teaching last and whether or not credit(s) should be earned. 

And if credit is to be earned, how much? What are the most relevant instructional packages and what 

type of teaching aid should be employed? These and many other questions and unresolved issues 

constitute the barriers for implementing successful library literacy programme in most of our university 

campuses in Nigeria. 

Recommendations 

1) The National Universities Commission (NUC) and other Higher Education Commissions should 

prepare a fundamental approach programme to solving the problem of library literacy by way of 

instructing all Nigerian universities to establish a bibliographic instruction unit (B1U) as a 

department in the libraries. Under arrangement, experts in this will be employed to conduct the 

programme on regular basis as their full time job. They will in turn train other members of staff 

to guarantee regular supply of staff for the programme. 

2) The professional librarians need to be very actively involved in public relations especially in the 



area of establishing good relationships with their users, faculty members and most importantly 

the academic administrators who are incidentally the finders of programme and other library 

programmes. It is only when the system of the latter two groups are won that librarians can 

mount effective library literacy programme to enhance research and scholarship. It was in 

realization of this need that Omoniwa (1981:28-29) had to suggest the creation of a dialogue 

between librarians and the faculties on the importance of user education and also to enhance its 

integration into the teaching plan. 

3) Library literacy programme is much more beneficial to individuals and the institution when they 

are integrated into the curriculum. It is in this education that Ochogwu (1992:8) said that for the 

undergraduate and postgraduate students, credits should be earned while those of the faculty and 

administrators need not be credit earning when it is made credit earning, students will take it 

more serious like any other course in the institutions. 

4) When the programme is put in place emphasis should be given to the practical aspect of the 

programme rather than the current practice where emphasis is more on the theoretical aspect. 

5) There is need for special funding of the programme by the academic institutions. Such funds will 

be used to purchase teaching materials, and such as tapes, slides, videotapes, overhead 

transparencies, microfilm and microfiche, etc. 

6) The teaching staff should ensure that their students are given assignments/term papers, which 

will force the students to the library. The frequent visit to the library by the students is an avenue 

of educating oneself in the use of the storehouse of knowledge -the library. 

Conclusion 

It is an indisputable fact that without libraries, there can be no effective system of high 

education, without efficient library users, there can be no meaningful research, and without research there 

will be no advancement in higher education in Nigeria. The educational system in Nigeria today, is 

believed to be best with a myriad of problems. Notable among them are the lack of quality work by 

students, research of no substance by graduates and lack of the appreciation of the library and the 

associated problems by the academic administrators. The result and effect of this phenomenon is lack of 

knowledge of the efficient and effective usage of the library for instruction and research. This is a big 

challenge to all in academic environments. 

Library literacy programme need to be developed to become a complex interactive process 

between student user, faculty staff, academic administrator and librarian. The librarians play a protective 

role in helping the students understand and formulate his or her needs; match these needs to library 

resources via search strategies; and finally evaluate the information contained in sources: 

References 
D’Aniello, C.A. (1989) Cultural Literacy and Reference Service RO 28 (3) Pp. 370-380. 

Farber, E. (1981) The Importance of Teaching Use of the Library. Library Issues: Briefing for Faculty 

and Administrators Q (2) P. 2. 

Fatzer, J.B. (1987) Library Literacy RO 26 (3) Pp. 313-314. 

Ishola, S.O. (1980) User Education in the Institution of Fligher Learning in Nigeria. Nigerian 
Libraries 16 (3) P. 5. 

Michaels, C.L. (1985) Library Literacy Means Lifelong Learning. Metuchen: Scarecrow P. 66. 

 
Library User Education as Foundation of Knowledge and Attainment of Quality Education in Nigerian 

Academic Institutions 

Ochogwu, M.G. (1992) User Education in Academic Libraries: A Tool for the Advancement of 

Education in Africa. Journal of Education in Africa 4 (2) Pp. 4, 7 & 8. 
Omoniwa, M. (1981) User Education in Nigerian University Libraries: An Overview. New 

Nigerian. Thursday 30th June, Pp. 28-29. 

Passerilli, A.B. and Abel, M. (1989) Programme of Undergraduate Libraries and Problems in 

Educating Library User. In Lubanans, J. (ed) Education Library Users. London: P. 6. 

Tober, K. (1985) Libraries, Librarians and Education. Wits Journal of Librarianship and Information 
Science, 3, 3-8. 


